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Praxis Essay 1: React 

Teaching writing studies is a challenging task. There is no concrete template that instructs 

a person on how to navigate the process of writing or teaching writing, especially since writing 

studies is continually evolving. As a result, the readings for this class display various 

perspectives that provide more insight into the world of writing studies and the various elements 

that are present within the practice of writing and teaching writing in curriculums. This essay 

pinpoints a few of the threshold concepts that have stood out to me in the class readings, and 

seeks to explain how these concepts apply to my experiences as an English and Communication 

double major. My discussion of threshold concepts attempts to contribute to the discourse 

surrounding the topic of writing studies and how certain concepts can be integrated into a 

continually evolving teaching pedagogy which can be utilized by students and teachers alike.  

The first threshold concept that grabbed my attention is the belief that “writing is a 

process not a product” (Murray). Upon reading this line, I immediately thought about my English 

class taught by Professor Denise Krane. This course centered around educating students on how 

to help other writers in order to prepare them to be writing partners at the HUB Writing Center 

on campus. After taking this course, I strongly agree with the idea that writing is a process and 

should be looked upon as a process by instructors who teach writing studies to student writers. 

Writing entails many steps, including initial brainstorming, articulation of ideas on paper, and 
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redrafting or revision. These steps are part of a process that seeks to initiate critical thinking 

skills within writers who are asked to put their thoughts into words in a clear and understandable 

way. I saw this process of writing when I worked with students off campus for my ELSJ 

component of the class, many of whom considered English to be a second language. This 

opportunity to work with ESL writers enlightened me into the world of helping writers with the 

writing process. Each session I worked with different students and we were given assignments to 

collaborate on. A particular assignment was to write a speech to their families about what is most 

important to them as individuals. I recognized right away that a lot of the students were more 

focused on completing the assignment quickly rather than taking the time to sit down, think, and 

write. Yet, I encouraged them to sit down with me as we brainstormed what is most important to 

them, and how they can best organize these ideas in a coherent way so that readers can follow 

and understand what they seek to express.  

My experience working with ESL writers sheds light on how many students tend to focus 

on the end product rather than the process of getting to that product. There is a value to learning 

through the process of writing and how people “write to think” (Adler-Kassner and Wardle 19). 

Writing is an outlet for personal expression of thought and creativity, and if writers only focus on 

the product (or if teachers only care about the final product), then they lose sight of the value of 

the writing process. The writing process is an intimate time for writers as they take time to sort 

through thoughts and analyze elements in order to better understand the world around them: 

“The process of using language to learn about the world, to evaluate what we learn about our 

world, to communicate what we learn about our world” (Murray 4). Writing should not be 

constrained to the pressures of a product, especially since there is no single perfect product of 
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writing that can be achieved by all writers. Rather, there is an infinite amount of ways to reach a 

similar goal, but the ways and approaches that writers take to reach this goal is what truly 

displays their technique as writers. The process reflects a writer’s ability to reflect upon his/her 

personal beliefs and views in accordance with a certain prompt or project criteria. If writing is 

viewed through a lens that values the product, then it ignores the time, effort, and commitment to 

critical thinking that a student undergoes in order to produce a product. Therefore, I believe 

writing cannot be taught with an emphasis on the final product, but rather on how the process is 

approached and conducted by writers.  

As a parallel to this concept of writing as a process, the threshold concept that “good 

writing looks different in different contexts” (Adler-Kassner and Wardle 6) emphasizes the 

diversity of writing and teaching writing. My class with Professor Krane discussed how there can 

never be an exact template for writers to follow for every writing assignment. A writer’s 

approach to an assignment depends upon the rhetorical situation, which pays attention to the 

audience or purpose. As discussed in Layered Literacies: A Theoretical Frame for Technical 

Communication Pedagogy, the layer of rhetorical literacy revolves around the “multifaceted 

knowledge that allows writers to conceptualize and shape documents according to specific 

purpose or audience” (Cook 10). I understand this concept more clearly through my experience 

working at the HUB Writing Center. Each new writer brings unique writing styles to the table, 

and as result, the way in which writers articulate themselves depends upon their personal 

experiences, their audience, how they have learned to write through past instruction, or the 

specific purpose of the writing assignment. All of these elements intertwine to create a rhetorical 

situation that is specific to a particular writing assignment. There is no single template that can 
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be followed by writers on every assignment, therefore writers must be attentive to the rhetorical 

situations in order to create writing that fits different contexts well. As I work with student 

writers at the HUB, I help them identify the main rhetorical elements, such as the topic, the 

purpose, the audience, the class or professor guidelines, etc. In doing so, this sets up a 

specialized template for that particular task that functions as a foundation point for the writer to 

build upon as he/she moves on with the writing process. 

 In addition, the threshold concept that describes writing as a “technology” is intriguing 

to me as a Communication major who studies the role that technology and media play in our 

academic and social worlds. It is interesting for me to think about how writing is a technology 

that collapses time and space: “new communication technologies transmit knowledge and 

information in order to exercise control over space and people faster and farther” (Slack 16). For 

example, students are still reading Shakespeare’s works in English classes today, and he 

published his work centuries ago. Writing works to connect people from different time periods 

and across different cultures, which is a unique aspect of writing that appeals to my interests as a 

Communication major in terms of how I utilize writing in order to inform and connect with 

others around the world. Also, similar to how technologies like phones or computers evolve and 

become more advanced, so does the field of writing studies and how we understand elements of 

writing and teaching writing. Writing is a technology that shapes what we are able to express to 

others and how we can build networks that connect diverse writers. As a whole, writing is a 

paradigm shifting activity for it evokes audiences with new technologies and constantly evolves 

according to societal norms or media trends.  
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These threshold concepts display various aspects of writing studies that connect to the 

central idea that writing is constantly evolving. There is no way to concretely template writing or 

the process of writing because each writer is unique and each assignment is influenced by 

particular rhetorical situations. As a result, writing studies is distinctly challenging in that the 

research done in this field is not necessarily fundamental or can be backed by exact data or 

product results like other fields such as biology or chemistry. Writing functions as a technology 

that evolves as society evolves and builds upon human knowledge, which allows writing to be an 

outlet for intellectual freedom, creativity, and individuality. 
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