
1.16.19 
 
Naming What We Know  
Section I 
 

I. Writing is a Social and Rhetorical Activity 
A. Two foundational notions of writing 

1. Writers are engaged in the work of making meaning for particular 
audiences and purposes 

a) Always address needs of an audience 
2. Writers are always connected to other people 

a) Always draw upon ideas and experiences of others 
B. Writing can never be anything other than a social or rhetorical activity 

II. Writing is a Knowledge-Making Activity 
A. Writing often defined by what it is (text, product) rather than what is can do 

(generate new thinking/knowledge) 
B. Writing in itself is an act of thinking that can help people more intentionally 

recognize and engage with writing as a creative activity 
C. **Write to think (19) 

III. Writing addresses, invokes, and/or creates audiences 
A. **Writing always relational and responsive → in some part of an ongoing 

conversation with others → relates to parlor metaphor discussed in class 
B. Rhetorical triangle → each of its points has a key element in the creation and 

interpretation of meaning  
1. Writer (speaker, rhetor) 
2. Audience (receiver, listener, reader) 
3. Text (message) 

C. Digital age has blurred the boundaries between writer and audience 
1. Consumers can becomes producers **causes greater agency on part of 

both writers and audiences 
IV. Writing expresses and shares meaning to be reconstructed by the reader 

A. Expression of meaning makes writer’s thoughts clearer and shareable with others  
B. **meanings reside in dynamic relation of writer, reader, and text (22) 
C. Meaning not always transparently available in written words 

V. Words get their meanings from other words (threshold concept) 
A. There is no necessary connection between any sounds or clusters of symbols 

and their referents → so meaning of words are relational (acquire meaning from 
other words) 

B. Meaning of words shift in response to changes in social contexts 
C. We often communicate with people outside of our close social contexts 

1. This concept helps us see how we can reduce the likelihood of 
misunderstandings 



D. Every instance of their language use works to preserve certain meanings and to 
advance others 

VI. Writing mediates activity 
A. Writing is a technology, a tool → people make actions upon writing 
B. **Physical presence of writing mediates (comes between, intervenes in) the 

activity of people (26) → acts as a middle position/connecting link that people use 
to coordinate their activity 

VII. Writing is not natural 
A. Speaking is more natural 
B. There is a technical dimension of writing (inscriptions, symbols, codes, etc) 
C. Writers tend to judge their writing process too harshly and compare to ease at 

which they speak 
D. Writing tool for communicating ideas, concepts, etc. 

VIII. Assessing writing shapes contexts and instruction 
A. Writing assessments are social activity and can be shaped by a variety of 

individual or institutional factors 
B. Assessing writing shapes relationships and power between teachers, students, 

and institutions 
C. Assessments shapes contexts and learning environments → set of practices 

enacted by people in specific circumstances for specific purposes that have 
consequences for both people whose writing is being judges and for those who 
are judging 

IX. Writing involves making ethical choices 
A. Ethical choices arise from relationship of writer and reader 
B. What are obligations to readers? What effects can written work have on others 

and on community? 
C. Writing is ultimately understood as an activity that engages us with others and 

this with problems associated with moral life 
X. Writing is a technology through which writers create and recreate meaning 

A. Tools and media shape what we are able to write and the ideas we can express; 
they condition expectations of those who read our writing 

B. Power of networks understood in terms of connectivity: connect readers to writers 
 
Teach Writing as a Process Not Product 
Donald M. Murray 
 

I. Most English teachers trained by studying a product (writing) 
A. Critical thinking skills focus on examining literature (finished writing) 
B. I like the language author uses → “repetitive autopsying doesn’t give birth to live 

writing” to describe the critical analysis of a final writing product and how it 
doesn’t help teach students how to truly write 

1. “Student shudders under a barrage of criticism” → negative for student 
learners of writing 



II. What is process we should teach? 
A. Process of rediscovery through language; exploration of what we know and what 

we feel about what we know through language 
B. **“Process of using language to learn about the world, to evaluate what we learn 

about our world, to communicate what we learn about our world”  
C. Author argues we should teach unfinished writing & “glory in unfinishedness” 

1. Writer makes ethical decisions while he writes → **“tests words not by a 
book, but by life” (love this idea) 

2. Language is able to reveal the truth to writer (always evolving)//process of 
discovery  

III. How can writing process be divided? 
A. Prewriting: everything that takes place before first draft (85% of writer’s time) 

1. Focus on subject, audience, form to carry out subject) 
B. Writing: act of producing first draft 
C. Rewriting: reconsideration of subject, form, and audience (13% of time) 

IV. Must be patient when teaching writing; respect the student for the search for truth in 
which he is engaged 

V. Implications 
A. Text of writing is student’s own writing 

1. This idea relates to my job at the HUB 
B. Student finds own subject 
C. Student uses own language 
D. Student should have opportunity to write all drafts necessary  
E. Student encouraged to attempt any form of writing which may help him discover 

and communicate what he has to say 
F. Mechanics come last 
G. Time for writing process to take place and time for it to end 
H. Papers examined to see what other choices writer might make → final product 

examination 
I. Students are individuals who must explore writing process in their own way 
J. There are no rules, absolutes → **all writing experimental 

 
Layered Literacies: A Theoretical Frame for Technical Communication Pedagogy 
Kelli Cargile Cook 
 

I. What does article do?  
- Proposes a theoretical frame for technical communication pedagogy 

based on six layered literacies:  
- basic, rhetorical, social, technological, ethical, critical 

- Suggests how the frame can be applied to a program of study or an 
individual course in order to establish teaching objectives, develop course 
lessons, and assess pedagogical materials, students, & programs 

II. Introduction 



A. Technical communication roots in late 19th century engineering instruction 
1. Designed to help improve engineering students’ reading & writing 

a) First pedagogical goals were basic literacy skills → focus on 
technical writing (mechanical and grammatical correctness) 

B. Today’s goals → need to be multiliterate (possess a variety of literacies that 
encompass multiple ways people use language in producing info, solving 
problems, and critiquing practice)  

1. Try to layer multiple literacies into classroom instruction so that technical 
communication classrooms become learning communities in which 
literacies are not isolated but integrated & situated through complex 
classroom goals and activities 

C. Two problems facing tech comm instructors 
1. Lack of concise identification of literacies that tech communicators should 

possess → results from breadth of literature (so much it is hard to 
pinpoint) 

2. Lack of understanding about how multiple literacies can be integrated, 
situated, or layered into programs/courses 

a) **pedagogical frame needs to be integrative (7) → helps to clearly 
define literacies that students need to possess to be successful 
technical and professional communicators and provides examples 
for how instructors can articulate their course goals  

D. Two purposes of article  
1. To synthesize and classify current thinking about technical 

communication pedagogy into a framework encompassing six key 
literacies 

2. With frame in place, demonstrates how frame can be applied to a 
program of study or individual course  

III. Six Key Literacies for Technical Communicators 
A. Technical communication pedagogical frames share an underlying assumption 

that workplace writers need a repertoire of complex and interrelated skills to be 
successful 

1. Workplace requires students to move toward globalization → develop 
multicultural awareness and skills for communicating with diverse 
audiences who look, speak, and think differently than they do (8) 

a) **Need for a more integrative frame that incorporates all literacies 
into a single articulation of technical comm. pedagogical goals 

B.  Basic Literacy → learn to communicate well and clearly  
1. Focus on accuracy and precision to clearly display the truth  
2. Problems? 

a) Can restrict literacy to codified skills/narrowly defined by rules 
3. Main goal → making informed decisions about usage, grammar, 

mechanics, styles, and graphic representations based on knowledge of 
readers and writing situations 



4. How to assess? 
a) Ask student why they made certain choices given their audience, 

writing situation, or purpose 
C. Rhetorical Literacy → a multifaceted knowledge that allows writers to 

conceptualize and shape documents according to specific purpose/audience 
1. Students able to analyze, evaluate, and employ various invention/writing 

strategies based on knowledge of audience, purpose, genre, etc.  
2. Main goal → provide students with the rhetorical tools to create and 

shape meaning within the contexts of their audience, purpose, and writing 
situation (10) 

3. How to assess? 
a) Able to identify audience and purpose successfully  
b) Organizational knowledge 
c) Skillful of research strategies 

D. Social Literacy → crucial role social skills play in technical communicators’ 
success or lack of success as members of organizational teams 

1. **Ability to collaborate and work well with others 
2. Aristotle defines rhetoric →  method of identifying the best means 

available to persuade a given audience at a given time 
a) Rhetor is always involved in a social situation, either trying to 

persuade a specific, known, physically present audience or to 
counter another equally prepared rhetor’s point.  

3. Involved audience → brings audience into the open 
4. **production of text is a social process 
5. How to assess? 

a) Record team meetings to see obstacles/conflicts teams encounter 
and how they collaborate 

E. Technological Literacy → strives to advance students beyond knowledge of 
software applications (focus on how technologies help professional 
communicators produce content//awareness of social interaction) 

1. Layered approach → requires students to employ technology to develop 
their reading/writing skills 

2. Move from local to wide area networks 
3. **Tech comm students must be able to serve as facilitators for the users 

of technology (product design and implementation) 
a) Usability and user-centered design → requires both technological 

and rhetorical literacies (14) 
b) Has these students apply rhetoric, usability research, and 

architecture to create product 
4. How to assess? 

a) Records of interactions with users or reports can help instructors 
to assess how well students have accomplished their goals as 
facilitators (make knowledge with and about technology) 



F. Ethical Literacy → technical communicators’ knowledge of professional ethical 
standards as well as their abilities to consider all stakeholders involved in a 
writing situation 

1. Ethics is centripetal force → force that moves things toward a center 
2. Need better focus on ethical literacy  
3. Grounded in principles → legality, honesty, confidentiality, quality, 

fairness, professionalism 
a) Cognization of ethical implications of their decisions 

4. How to assess? 
a) Require students to identify and explain ethical choices they make  

G. Critical Literacy → ability to recognize and consider ideological stances and 
power structures and willingness to take action to assist those in need 

1.  Requires technical communicators to act within and upon situations 
where individuals are inarticulate or mute → give voice to others 

2. How to assess? 
a) Students awareness of the effects of technologies within human 

contexts (i.e. how technology can hinder or assist human 
interactions) 

b) Tech comms must assess technology and its uses from many 
stances or stakeholders’ positions 

IV. Layered Literacies within the curriculum 
A. Two types of portfolios → academic and professional 
B. Mock interview sessions 
C. Electronic discussion forum → helps utilize multiple literacies 

1. Give audience a sense of who you are (must relate to employer) 
2. Interact with fellow classmates 

V. Conclusion 
A. Literacies should be viewed as fluid 
B. Using visuals can effectively require people to think about literacies and their 

components 
C. Diverse range of skills within technical and professional settings (all layered) 

 
 
 


