
2.29.19 
 
Multimodality, Translingualism, and Rhetorical Genre Studies 
L. Gonzales 
 

I. What is article about? 
A. Use student narratives [both English as first language (L1) and English as 

second language (L2)] to analyze how rhetorical genre studies is enacted in the 
classroom 

B. What do the terms “translingualism” and “multimodality” reveal about RSG? 
II. Rhetorical Genre Studies and Multimodality 

A. RSG is not restricted types of genres 
1.  RGS illustrates “one of the stronger and most promising developments 

for comprehending the sociality of discourse while allowing discursive 
freedom and agency to individuals” 

2. RSG is framework for understanding writing as socially situated rather 
than static/rule-bound 

III. Translingualism: A Bridge across Languages, Genres, and Modes 
A. Translingualism offers a way to connect the socially situated conceptions of 

genres promoted by RGS with the flexible, audience-centered approach to 
teaching writing adopted by multimodal scholars 

B. “Heterogeneous, fluid, and negotiable” 
C. Key point: Translingualism does not define or represent students’ linguistic 

backgrounds 
1. **Translingualism gives us a framework for understanding the fluidity of 

modalities and languages, a framework to further understand how 
students draw on their linguistic experiences to make meaning through 
their composing practices 

IV. Nathalia’s Story 
A. When asked to “draw on” something to explain something else, she literally drew 

her responses 
1. Most students provided a conventional print response that reflected their 

understanding of a concept 
V. Method and Rationale 

A. Used ELAN’s tiered video coding to “examine writing in relation to other salient 
semiotic resources” → like students’ gestures 

B. Macro-level codes → refer to questions and answers exchanged between the 
focus group facilitator and participants 

C. Micro-level codes → reference student projects or language identifications 
D. Two focus groups → lasting 1.5 hours each  

VI. Students have anxiety about print genres and putting thoughts on paper 



A. “Transfer” of thoughts to paper are a common and problematic construct and 
one-directional movements students perceive to take place as they transforms 
their thoughts into writing 

B. **Students have a linear perception of print genres 
C. Is there a “right order” to writing? 

1. Differs between students, cultures, etc. 
VII. Camila’s story 

A. Uses video/illustration to get meaning across 
B. Pictures/videos both contribute to making sense of the text and also adds more 

meaning and understanding beyond the texts 
1. Both “emphasizes” and “repeats” the thoughts students wish to express 

on paper 
C. Different modes provide more flexibility 

VIII. Enrique’s story 
A. Use wave gestures when discussing the layered beats of songs with the images 

of his video → didn’t have words to rely on/limited him (used other modes to 
illustrate his ideas and layered these modes to create his project) 

B. **Multimodality → allows for combination of digital and embodied modes 
C. Modes can be layered to convey meaning 
D. Multimodal projects are viewed as flexible → seems to understand the way 

genres are situated in context 
IX. Limitations 

A. Limit analysis of gestures to descriptive narratives rather than specific coded 
categories (avoid drastic generalizations of diverse groups of students) 

X. Conclusion 
A. Traced a distinction between L1 and L2 students’ conceptions of genres in 

composition 
B. L2 writers claim to not always have “the right words” when attempting to 

communicate in English (leads them to practice translanguaging)  
1. Results in complex, purposeful approach to multimodality illustrated 

through narratives of L2 writers 
C. **Highlight students’ experiences with multimodality (move away from linear, 

container-bound approach to writing) 
1. Works to “unbind” genres from rigid forms, languages, and classrooms 
2. Make meaning across contexts 

D. **BIG POINT: Further emphasis on translingualism and multimodality can help 
RSG continue to reflect the diverse backgrounds and experiences of composition 
students 


