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Praxis #4: Reconcile 
 

Threshold concepts utilize and incorporate outside resources and academic research from 
scholars as a way to better explain the concept and how it is relevant to writing studies. These 
threshold concepts work to define what writing studies looks like in our present day and age, 
both within the classroom and out in the professional world. A positive aspect of threshold 
concepts is that they integrate cultural and historical aspects which extend beyond simply the 
written word and academic discourse. This outreach can be seen by research that examines 
student writers from various socioeconomic classes or ESL writers. As a result, threshold 
concepts are expansive and continue to expand because writing studies is a constantly evolving 
area of study for researchers, teachers, and students alike. In this essay, I will utilize an idea 
discussed in Jacqueline Jones Royster’s “When the First Voice You Hear is Not Your Own” in 
order to create a threshold concept. In addition, I will explain how this threshold concept applies 
to writing studies. I plan to integrate different threshold concepts into my explanation of my new 
threshold concept in order to display the interconnectivity of threshold concepts and how this 
particular concept is relevant to writing studies today. 
 
In writing studies, it is equally as necessary to read and analyze the writing of other writers 
as it is to read and analyze your own writing. Reciprocity is key. 
 

In Royster’s “When the First Voice You Hear is Not Your Own,” she discusses many 
noteworthy topics, one of which revolves around the ability of a writer to research, write, and 
speak with people he/she is not familiar with in order to initiate a “trespass vision” (Royster 33). 
This concept refers to the way someone can cross boundaries and serve as a guide and translator 
for other people’s perspectives and ways of life. At the center of this idea is the ability to extend 
beyond one’s personal interests and comfort zones in order to learn and understand the 
experiences of others. In order to achieve this “trespass vision” and ability to shed a narrow 
perspective, Royster mentions how “it seems to [her] that the agreement for inquiry and 
discovery needs to be deliberately reciprocal,” (Royster 33). The word reciprocal in this quote is 
the main emphasis of my threshold concept.  

In order to constantly feed a desire to inquire and discover, writers must be reciprocative 
in both the academic and professional worlds. This reciprocation can be found in the way that 
writers share writings with one another, how they exchange ideas, or how they study diverse 
styles of writing. Royster’s overarching purpose within her article was to promote the extension 
of reading other people’s writings. In this way, writers can learn about diverse perspectives, 



experiences, knowledge, and writing processes. When the first voice a writer hears is not his/her 
own voice, then it may lead them to feel undervalued and discouraged from sharing their voices 
with others through the process of writing. They may feel limited or restricted in their abilities to 
express themselves and incorporate personal viewpoints if they initially are not hearing or 
reading written work that they can relate to on a personal level. As a result, reciprocity is 
essential is acknowledging that all voices are heard in order to prevent the marginalization of 
certain voices in our society. This concept relates to the ability to “set aside our rights to 
exclusivity in our home cultures,” (Royster 33) and instead look beyond ourselves to gain a more 
enriching and realistic understanding of other writers that are unlike ourselves. In this way, 
reciprocity fosters a more inclusive and egalitarian mindset in writing studies.  

To add on to this point of inclusivity which is sparked through reciprocity, Mary Pratt’s 
discussion of “contact zones” (Bizzell 165) channels this initiation of exposing oneself to other 
people from various cultures, races, ethnicities, socioeconomic classes, etc. in the hopes of 
gaining a more in depth understanding of those outside of our familiarity. With this new 
knowledge, there is more to build upon within writing studies. If one is familiar with the unique 
approaches of writers across diverse cultures and countries, one can better identify how people’s 
thought processes differ or are similar to one another, which can contribute to the development 
or evolution of course curriculums, course expectations, or writing practices within both the 
classroom and professional world that are more inclusive.  

At the heart of reciprocity is this idea that we must give back to others for something that 
they have done for us or provided for us. This idea shifts slightly in regard to writing studies. 
Now with reciprocity in writing studies, there is an emphasis on how writers must give as much 
of their energy or time to reading and studying the written work of others as they give to their 
own personal written work. Writers must not be narrow minded and isolated. They must expand 
their exposure to diverse writings in order to learn more about others, which is turn can help 
them learn more about themselves. And this exposure to new knowledge is reciprocative in 
nature because it allows writers to grow and circulate even more ideas with this acquired 
knowledge. 

As one listens or reads the work of diverse writers, it provides a clearer lens into their 
way of thinking and writing processes. You cannot learn just by writing individually- it’s just not 
possible. You have to build upon the ideas of others in order to determine your own ideas, which 
connects to the threshold concept of how all writing is interconnected in some way and that no 
single thought completely stands alone as meaning is created by other words and thoughts: 
“Words get their meaning from other words” (Kassner, Wardle 23). 

This threshold concept is evident in the curriculums of AP Language or AP Literature 
where instructors utilize outside texts in order to teach students writing concepts and techniques, 
which is practically just the case with any English class. There is most likely always a piece of 
writing being studied since that’s how the field of writing studies grows and how people learn 
from other works. Yet within these English classes, there is normally a select canon that 



instructors choose to teach. Students become exposed to these select voices, but don’t study 
writers outside of these literary canons, which relates back to Royster’s point about working 
towards a “trespass vision” that combats narrow mindedness. Reciprocity involves reading the 
works of writers who we are not familiar with as a means of transcending beyond the canon and 
exposing ourselves to the perspectives of those who did not make the canon cut.  

The writers that we choose to read beyond the canon may be from decades ago or from 
our own current generation and age group. Peer reviewing in classes is an example of a powerful 
tool for initiating the threshold concept of reciprocation because writers are asked to review and 
critically analyze other bodies of work instead of simply reviewing their own. Another helpful 
example of reciprocation and moving beyond ourselves is displayed within Gonzales’ 
“Multimodality, Translingualism, and Rhetorical Genre Studies” article, which explained how 
writing studies researchers studied the ways in which ESL students communicated. This type of 
evaluation of other people’s way of approaching the writing process is valuable to the threshold 
concept of reciprocating because it displays that taking the time to understand how people 
communicate can teach us more about how they approach writing and how intellect and writing 
quality is not necessarily always measured by a finished written product. Instead, some students 
can find it easier to utilize multimodal platforms to express themselves, such as with videos, 
collages, or images. Therefore, a reciprocative mindset that takes time to analyze other work 
besides one’s own or outside of a specific canon can contribute to the expansion of knowledge in 
writing studies and its constantly evolving nature. 

It is important to note that reciprocity requires the willingness to cooperate in acts of 
reciprocity: “The goal is better practices so that we can exchange perspectives, negotiate 
meaning, and create understanding with the intent of being in a good position to cooperate” 
(Royster 38). This quote is indicative of how reciprocity as a threshold concept initiates 
cooperation by writers, which ultimately helps them learn more about one another and provides a 
starting ground for future understanding and discovery of writing skills and practices across 
diverse populations.  

A final piece to this threshold concept revolves around how “reflection is critical to a 
writer’s development” (Kassner, Wardle 78). Yet this reflection is two degrees: a writer must 
reflect on their own work, but also on the work of others. By engaging in both degrees of 
reflection, writers can truly advance their writing and understanding of various aspects of 
writing. Writing studies has a strong emphasis on writing itself that there is often not a strong 
enough emphasis on reading and reflecting on writing. Yet this reciprocative threshold concept 
works to emphasize reading and the necessity of reflection, and how they work together to teach 
writers more than they would learn from strictly writing and reflecting on their own writing. 
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